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National Standards(1996-1999), ACTFL Performance Guideline for K-12
Learners(1998) and ACTFL Integrated Performance Assessment (2003)
written by ACTFL IPA

National Standards(1996-1999) represent
content standards that define the “what” of foreign
language learning.

ACTFL Performance Guideline (1998) represent
performance standards that define the “how well”

ACTFL Integrated Performance Assessment (2003)
are the assessment tools that define “how to
measure” student progress toward the Standards
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Performance Assessment Units: A Cyclical
Approach By ACTFL Assessment Project 1998

1. Interpretive Communication Phase

Students listen to or read an authentic text(e.g. newspaper article, radio
broadeast , etc) and answer information as well as interpretive questions to
assess comprehension. Teacher provides students with feedback on their
performances.

I !

3. Presentational Communication Phase

2. Interpersonal Communication Phase

After receiving feedback regarding interpretive
Phase, Students engaged in personal oral

Students engage in presentational
communication by sharing their
rescarch/ideas/opinions. Sample

i communication about a particular topic which
formats: speeches, drama skits, radio broad casts, relates to the interpretive text. This phases should

posters, brochures, essays,websites, etc. be either audio or videotaped.
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Interpretive Tasks- comprehension Guide Analysis Performance Expectations

Novice | Intermediate
LITERAL COMPREHENSION
Key word recognition
Important words/phrases
Main Idea detection Main Idea detection
Supporting detail Supporting detail
detection detection

INTERPRETIVE COMPREHENSION

kD5 H#k~  Interpretive Rubric Novice learner
Text types: short narrative within highly predictable and familiar
contexts related to personal experiences

Interpretive Exceeds Expectations | Meet Expectations

Recognizes key word
or phrases.

Identifies most or
significant important
ideas expressed in
words or phrases
embedded in familiar

contexts

Literal Comprehension

word recognition

Main idea detection

Identifies the mains
5 . . idea(s) of the novice-
Supporting detail detection level text.

Interpretive Comprehension
Word inferences
Concept inferences

Author/cultural perspectives

Organizational principles

kD 5Fk~ Interpretive Rubric Intermediate learner
Text types: longer more detailed conversations and narratives, simple stories,
correspondence and other contextualized print within familiar contexts

Interpretive Exceeds Expectations | Meet Expectations

Literal Comprehension

word recognition Identifies the mains

idea(s) of the
intermediate-level
- . text.

Main idea detection

Identifies some
supporting details

Identifies some
supporting details

Supporting detail detection

Interpretive Comprehension

Infers meaning of
unfamiliar words in
new contexts

‘Word inferences

Concept inferences

Infers and interprets
the author’s intent.

Author/cultural perspectives

Organizational principles

##%H>b k-~  Interpretive Rubric Pre-Advanced learner
Text types: longer, more complex connected discourse on a wide variety
of topics found in the target culture from popular media to literary texts.

Interpretive Exceeds Expectations | Meet Expectations

Literal Comprehension
Identifies the mains
idea(s) of the

advanced-level text.

word recognition

Identifies some
supporting details.

Main idea detection Identifies some

. . . rting details.
Supporting detail detection SHpporie GEE

Interpretive Comprehension | Infers meaning of 'y g eaning of
unfamiliar words in [ \yrer i S0

Word inferences Denjcontents. new contexts.

Infers and interprets

g Infers and interprets
the author’s intent.

Concept inferences the author’s intent.
Identifies the
author’s

perspectives.

Identifies some of the
author’s perspectives.
Identifies some
cultural perspectives.
Identifies the
organizing principles
of the text.

Author/cultural perspectives

Organizational principles S A—

perspectives.
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Special characteristic of the interpretive mode

The rubrics for the interpretive mode differ from those of the other two
modes in that they are not based on a proficiency continuum since this is
not the manner in which interpretive skills develop. The expectations for
performance at each of the levels are highly dependent upon type of text
learners at each level explore. Teachers will notice that the literal task of
“main idea detection” runs across the three levels; however the task
becomes more challenging when the learner explores text type that are
characteristic of increasing higher levels of complexity. Therefore, the
identical descriptors across levels, such as “main idea detection,” do not
indicate identical abilities. The interpretive rubric for each level describe
the specific types of texts that apply to that level. One also notices that in
some cases there is nothing in the”exceeds expectations” column
because the text type does not lend itself to a task would enable the
learner to go beyond expectations.
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LITERAL COMPREHENSIO

1. Presentational

2. Interpersonal

3. Interpretive

scribed communi
description
narration
written interaction
spoken interactiontran
explanation

argument

o A

factual
evocative
factural
imaginative
informal
formal
scribed
reported
factural
argumentative
controversal

INTERPRETIVE COMPREHENSION

Exampl

set of instructions
travel brochure
news story

short story

letter to family or friends
business letter
play -script
interview

report

proposal
editorial
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riting structure
Wi 3« Expository writing : Topic sentence + Support sentences

JEAH L Essay style writing : Descriptive sentences + Comment
sentences

A >4 ¥ o —"E M : Interviewing style writing: Self describing
sentences + Question sentences

W) 3L« Narrative writing: what sentences + but sentences+so
sentences
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Expository writing : Topic sentence + Support sentences
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